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[bookmark: _Toc196409711][bookmark: _Toc196415560]ABSTRACT
The development of the Internet has brought about many different ways to approach information. One of which is digital reading, the practice of engaging with written content through electronic devices. The study aims to investigate which kinds of materials students often read, their frequency, and reveal the benefits and challenges of digital reading. This quantitative research employed a 30-item survey questionnaire and successfully collected data from 138 participants who were English-majored students at Thuyloi University, from intake K63 to K65. The findings suggest that students generally utilize traditional materials for acquiring content-rich knowledge and digital methods for news or online updates. Furthermore, the results indicate that students recognize the usefulness of digital reading in their daily academic lives. Participants additionally confirm that technical and personal issues, the inaccessibility of some online materials, are significant challenges when students read online. Some solutions to read digital resources effectively are also recommended in this research.
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1. [bookmark: _Toc196298022][bookmark: _Toc196299868][bookmark: _Toc196409712][bookmark: _Toc196415561]Introduction
The emergence of science and technology has brought countless advances to human life. As the fastest-growing communication technology and media form, the Internet has become a key information source that connects computers, data, and people, making the world into an interconnected community (Bankole, 2012). Thanks to the Internet, people can easily access information, connect with friends, participate in online activities, and even work remotely. This invention has also changed people's information-searching habits, especially students. Nowadays, students can enhance their learning through the Internet by accessing resources and information that can be viewed online or downloaded and printed for later reading (Oluwaseyi & Oluwatise, 2013).
Speaking of reading, it is often perceived as an effective and commonly used way to improve our knowledge. According to Yusof (2021), extensive reading cultivates a broader understanding and deeper knowledge base. Samsuddin et al. (2019) also emphasize that reading facilitates the acquisition and interpretation of information. The benefits of reading are clear, as it offers numerous advantages that can contribute to personal motivation and the development of self-confidence. Therefore, instilling a love of reading from a young age is often encouraged, as it opens doors to a broader world.
	In the modern academic context, the usage of digital texts is inevitable (Pardede, 2017) and has had significant effects on students' perspectives and reading habits. Though printed materials’ benefits remain firmly, due to the superior accessibility and choice of needs, most students would still turn to digital resources to do research and practice reading (Liu, 2005). And despite possessing advantages in researching Internet materials which are mainly English, English-major students could certainly face difficulties such as critically evaluating and synthesizing information (Kanniainen et al., 2019). Based on these backgrounds, this study aims to explore the perception of English Language students at TLU (Thuyloi University) when reading online materials.

2. [bookmark: _Toc196298023][bookmark: _Toc196299869][bookmark: _Toc196409713][bookmark: _Toc196415562]Literature Review
[bookmark: _bookmark4][bookmark: _Toc196298024][bookmark: _Toc196299870][bookmark: _Toc196409714][bookmark: _Toc196415563]Reading and reading habits
Reading is one of the most essential and significant activities of human beings, as it helps us to acquire knowledge and develop perception. Despite the dominance of “the television age”, characterized by various kinds of screens, the role of reading in fostering a healthy mind is irreplaceable. Chettri and Rout (2013) emphasize that reading can broaden one’s horizon of knowledge and help them be more aware of themselves or even other individuals in their life. It's also crucial to note that “In reading, one’s responses are isolated, one’s intellect thrown back on its own resources. To be confronted by the cold abstractions of printed sentences is to look upon language bare, without the assistance of either beauty or community” (Postman, 2010, p. 51). As interpreted by the author, reading is clearly an individual experience that demands intellectual effort. This is directly opposed to face-to- face communication or other forms of receiving information, where you can demand clarification or rely on other visual cues to deduce meaning. Therefore, by reading, readers are practicing a rational and cohesive mind.
In the educational context, a student's reading skill also plays a great role in their capability to be successful in school. Palani (2012) mentions that academic development and educational achievement are connected with reading. Additionally, Mokatsi (2005) posits that reading is a serious business, not only revolving around enjoyment but also a necessity, a basic tool of education. The importance of reading for English as a foreign language (EFL) learners requires special consideration, as English is the most accessible language resource, both online and in print.
Reading can be considered a habit when it is practiced repeatedly, often measured based on criteria such as the type of material read, the frequency as well as the time spent on reading, the quantity, and sometimes even the quality of material read. A reading habit is a core factor in forming a literate society (Palani, 2012). A well-developed reading habit is crucial for any individual, as it has an invariable impact on cognitive development and intellectual improvement. Mahmoud (2021) also suggests that reading habits and academic achievement are interrelated. Reading frequently helps students obtain meaningful and useful knowledge.
[bookmark: _Toc196298025][bookmark: _Toc196299871][bookmark: _Toc196409715][bookmark: _Toc196415564]Reading in the digital era
The development of the Internet has brought about many different ways to approach information. People can now access documents in various formats such as text, images, audio files, and video clips. Thus, the Internet is influencing not only basic human interactions, such as the way people communicate and entertain themselves, but also how they share and receive information.
In the so-called digital age, the activity of reading has also experienced major changes. The practice of engaging with written content through electronic devices is called digital reading. While traditional reading involves static ink on paper, digital reading introduces dynamic elements like hyperlinks, multimedia integration, and algorithmic content personalization (Melentieva, 2020; Leproni, 2025). In the modern world, individuals are offered various options for reading such as, e-books, and audiobooks, besides ordinary hardbacks.
The migration to screens has accelerated dramatically over just a few decades. A rise in digital usage was recorded by The New York Times (2015) as it caused e-book sales to soar up to 1,260 percent in the period from 2008 to 2010. Unironically, this phenomenon alarmed booksellers who witnessed customers find titles in their stores just to buy it online later. The decrease in print sales not only threatens bookstores to stay open but also publishers and authors whose business could scatter (The New York Times, 2015). The Economist (2011) also noted that at one point, Amazon has sold more copies of e-books than printed ones.
In recent years, especially after the COVID-19 outbreak, many academic institutions have adopted the idea of integrating technology into the learning and teaching process, remotely or not. Kang (2021) introduces two trends in this transformation which are the expansion of distance education such as Recorded Online Courses and Live, Interactive Online Courses and the increasing innovations in educational technologies - Learning Management System and Artificial Intelligence-Based Education Tools. These concepts are now familiar with most students. This phase also highlighted the importance of some soft skills in digital reading in academic context, such as browsing and scanning, keyword spotting, one-time reading, non-linear reading, and selective reading (Liu, 2005).
The appearance of digital text has revolutionized how people learn and communicate with each other, yet we are only beginning to understand it (Cull, 2011). Acknowledging both sides of the coin—the benefits and the challenges—allows us to gain an in-depth insight into this massive wave and its effects on the perception of individuals, especially undergraduates and adolescents.
[bookmark: _bookmark6][bookmark: _Toc196298026][bookmark: _Toc196299872][bookmark: _Toc196409716][bookmark: _Toc196415565]Benefits and challenges of digital reading
Digital reading provides numerous benefits that enhance learning, accessibility, and engagement for students in the digital era. One of these key advantages is easy access and portability. Digital books and online reading platforms allow students to access information sources easily on devices such as laptops or smartphones (Nurfaizah et al., 2024). This accessibility ensures that students can study anytime and anywhere virtually without limits, as compared to printed materials. Online materials also help expose readers to various viewpoints, resulting in a broader understanding of global issues (Benaicha & Benghalem, 2024). Additionally, convenience and efficiency play a significant role, enabling individuals to obtain information quickly in a clear and readable format without the limitations of printed materials (Verma & Malviya, 2014).
Besides convenience and efficiency, online platforms also motivate many readers because they abound with new ideas and promote the study of various topics (Benaicha & Benghalem, 2024). With the increasing reliance on technology, digital reading has become an important skill, helping students develop their critical thinking and information- processing abilities necessary for academic and career success (Nurfaizah et al., 2024). By considering digital reading as a fundamental part of education, students can maintain reading habits, stay informed, and continuously expand their knowledge beyond the classroom.
Along with the benefits of using digital forms for reading, challenges such as focusing, reading deeply, and retaining information. Baron (2015) has argued that digital reading involves short and light reading that does not require intense concentration. It is also less suitable for long texts known as intensive reading because the interactive features of digital texts take the reader’s attention away from the content (Baron, 2015). This includes apps, emails, games, websites, social media posts, and pop-up ads (Al-Seghayer, 2023). Furthermore, Hong (2023) reports that students often encounter difficulties with internet reading, specifically in selecting reading sources, due to foreign language proficiency and economic constraints that limit their access to valuable materials.
According to Al-Seghayer (2023), EFL students who read digital texts often scan and skim quickly, which reduces concentration. They are also unable to maintain prolonged engagement due to several factors, including mental and eye analysis, discontinuous reading, the fragmented nature of digital texts, and boredom. PAE (2020) also supports this idea by pointing out that online readers are also more likely to skim than read carefully. Furthermore, it is acknowledged that not everyone reads all digital texts they skim to find relevant information (Varga, 2020).
[bookmark: _bookmark7][bookmark: _Toc196298027][bookmark: _Toc196299873][bookmark: _Toc196409717][bookmark: _Toc196415566]Previous studies and research gap
Multiple studies have explored various aspects of online reading, each offering unique and valuable insights into the learning process, overall efficiency, and language acquisition. Liu (2005) conducted an experiment on how students’ reading habits in an online environment change compared to traditional learning. Through the method of scanning and searching developed by many learners, students show a tendency to skim through most lines and words rather than reading each letter at a time. This evidence proves that reading online books changes students’ reading habits, leading to a decline in knowledge gained compared to normal reading.
Baron (2015) examines students' efficiency when reading e-books, clarifying a key aspect shown in the study: while students' multitasking skills improved significantly, overall concentration witnessed a dramatic decline. These studies prove that reading online and studying in a digital environment as a whole can negatively affect learning capability. Kim & Krashen (2019) explore how efficient and precise online learners are regarding proper pronunciation. Their studies emphasize the key role of adequate pronunciation in language acquisition, especially in a digital environment. The experiment results indicated that of the 571 students who took part in online reading, roughly one-third of the students showed better results. On the other hand, two-thirds of online learners experienced little to no improvement in overall efficiency, indicating that while e-book benefits are undeniable, the percentages in growth and language acquisition are still lacking.
Although these studies have provided significant findings relating to online reading and its effects on studying, none have specifically addressed the problems and issues that English major students face while studying. There is a lack of research on how students adapt to online reading, how it affects their reading habits, and which tactics they can use to overcome possible challenges. Thus, in this study, we will go through each research question as below:
1. Do English Language students at TLU prefer online materials or printed ones? And how often do they read each type of reading material?
2. What are the benefits and challenges of reading online materials?
3. What are some possible strategies that TLU students should use to overcome challenges?



3. [bookmark: _bookmark8][bookmark: _Toc196298028][bookmark: _Toc196299874][bookmark: _Toc196409718][bookmark: _Toc196415567]Methods
[bookmark: _bookmark9][bookmark: _Toc196298029][bookmark: _Toc196299875][bookmark: _Toc196409719][bookmark: _Toc196415568]Participants
The participants of this research were 138 English-major students studying at the School of International Education (SIE) – TLU, from intake K63 to K65. Most of the participants, therefore, are females, and are approximately 20 years old. The participation was voluntary and anonymous, and all data collected was for research purposes only. Responses of participants were kept confidential.
[bookmark: _Toc196298030][bookmark: _Toc196299876][bookmark: _Toc196409720][bookmark: _Toc196415569]Instruments
The survey was adapted from Bana (2020), titled "Students' Perception of Using the Internet to Develop Reading Habits". Necessary changes were made to discover students’ perceptions of reading frequency, reading habits, reading benefits, and challenges of reading online in all respects. To avoid ambiguities, there were minor improvements in word choices
The survey consisted of three main components (30 items). The first part covered demographic information about participants’ gender and current course. Eleven multiple- choice Likert scale questions and one open-ended question were included in the second part to explore students’ reading habits and frequency. The benefits and challenges of reading online English materials continued to be researched in the third part with 14 multiple-choice Likert scale questions. The Likert scale incorporated in our questionnaire comprised 5 options: (1) strongly disagree, (2) disagree, (3) neutral, (4) agree, and (5) strongly agree; with the only exception being the reading frequency section, in which participants had to choose the option that best described the regularity of their reading habits: (1) never, (2) rarely, (3) sometimes, (4) often, and (5) very often. It is crucial to note that four open-ended questions were appended to elevate the details in responses and gain insights into students’ notions of the most agreeable way to enhance academic performance.

To ensure that all participants could fully understand the questions, a Vietnamese- translated version of the questionnaire was provided. This version was also carefully reviewed by the lecturers of the Department of English Language and Linguistics.
[bookmark: _bookmark11][bookmark: _Toc196298031][bookmark: _Toc196299877][bookmark: _Toc196409721][bookmark: _Toc196415570]Data collection
Our research utilized a quantitative method. In order to collect a larger number of responses and conserve resources, the survey was distributed through a Google Form link. With the assistance of our lecturers, the link to the survey questionnaire was distributed to English language major students from K63 to K65.
Data collection started on 5 March 2025. During the process of acquiring information, we encountered many difficulties. At first, the number of students participating in the survey was lacking, resulting in the collected information not being comprehensive enough. After three weeks, we successfully gathered 138 valid responses.
[bookmark: _bookmark12][bookmark: _Toc196298032][bookmark: _Toc196299878][bookmark: _Toc196409722][bookmark: _Toc196415571]Data analysis
As soon as data collection was complete, descriptive statistics were used to analyze the data with SPSS statistical software version 27. Means and standard deviations were also calculated for the research findings.






4. [bookmark: _bookmark13][bookmark: _Toc196298033][bookmark: _Toc196299879][bookmark: _Toc196409723][bookmark: _Toc196415572]Findings
Cronbach’s alpha (α) was used to investigate the reliability of the questionnaire. The result, scored at 0.809, effectively demonstrated the trustworthiness of the data in providing insights into students’ perceptions of online reading habits.

[image: ]
Figure 1: Participants' demographic

The demographic characteristics of the participants were analyzed in terms of gender and academic cohort. The data indicates that the vast majority of participants were female, as 80.43% of respondents identified as female. The pie chart shows that approximately 20% are male (Sd = 0.398), indicating low variability and a consistent distribution of gender within the sample. Regarding the academic year, the value of 2.05 (1 = K63, 2 = K64, 3 =K65) indicates that the majority of participants were from cohort K64. The corresponding pie chart shows that K64 students made up the overwhelming majority, while K63 and K65 made up only a minor proportion. The low standard deviation of 0.279 confirms the concentration of responses around one cohort, reinforcing the presence of a specific student group.
	Table 1: Reading habits

	No
	Item
	M
	Sd
	SD & D (%)
	N (%)
	A & SA (%)

	1
	Reading English is my hobby.
	3.32
	0.725
	10.1
	50.7
	39.2

	2
	I often use reading more than any other skill.
	3.31
	0.894
	17.3
	41.3
	41.4

	3
	I prefer reading online materials to printed ones.
	3.14
	1.098
	29.7
	28.3
	42



As referred in the abbreviation lists, we will included Mean Deviation (M) and Standard Deviation (Sd) in our data to ensure it trustworthiness. Besides, there are coded terms as following: SD & D – Strongly Disagree and Disagree, N – Neutral, and A & SA – Agree and Strongly Agree. Participants’ reading habits and preferences were examined through three key items, focusing on their interest in English reading, reading frequency, and their format preferences. Student responses regarding their reading behaviors and preferences revealed varying degrees of opinions. The first item (M = 3.32; Sd = 0.725) reflects a moderate level of agreement. However, more than half of the participants staying neutral suggested that a significant portion had not yet formed a strong personal connection to reading English. Over one-third of students expressed agreement or strong agreement, while a smaller group (just over 10%) disagreed with the statement. The second item received a similar mean score of 3.30 but showed a broader range of opinions with a standard deviation of 0.894. Around 42% of students agreed with the statement, while 17.3% disagreed and 41.3% chose a neutral response, indicating some divergence in attitudes. The third item, “I prefer reading online materials to printed ones”, exhibited the most varied responses among the three statements. It achieved a mean score of 3.14, the lowest among the items, and the highest standard deviation (SD = 1.098), highlighting considerable diversity in student preferences. While 42% showed a preference for online reading, nearly 30% disagreed, and 28% remained neutral, suggesting a notable division in opinions regarding digital versus print formats.

	Table 2: Reading frequency

	No
	Item
	M
	Sd
	N & R (%)
	S (%)
	O & VO (%)

	1
	Newspaper
	2.26
	0.874
	65.2
	26.1
	8.7

	2
	Online newspaper
	3.22
	0.837
	15.2
	49.3
	35.5

	3
	Novels
	3.49
	0.856
	12.3
	34.1
	53.6

	4
	Printed books
	3.42
	0.861
	11.6
	39.1
	49.2

	5
	E-books
	2.41
	0.925
	55.2
	34.1
	10.8

	6
	Journal articles
	2.89
	.964
	32.6
	43.5
	23.9

	7
	Online	Journal articles
	3.21
	1.136
	24.6
	32.6
	42.7



The response options in Table 2 are coded as follows: N & R (Never and Rarely), S (Sometimes), and O & VO (Often and Very Often). The results of the language students’ reading frequency survey show a clear preference for certain types of materials. In particular, Novels are the most frequently read genre (M = 3.49; Sd = 0.856), with more than half of the participants admitting to reading this regularly. This is closely followed by Printed books (M = 3.42; Sd = 0.861), with almost half of the responders often and very often reading this type of material. These results reinforce the notion that printed materials still play a vital role in the reading habits of this group. We also witness a trend in which Online Newspapers (M = 3.22; Sd = 0.837) and Print Newspapers (M = 2.26; Sd = 0.874); Online Journal articles (M = 3.21; Sd = 1.136) and Journal articles (M = 2.89; Sd = 0.964) have considerable differences in reading frequency, demonstrating that students tend to access news and academic documents through digital platforms. Notably, e-books are not a popular choice (M = 2.41; Sd = 0.925), with up to 55.2% of students never or rarely reading this type, and only 10.8% reading them often and very often. The stark contrast between high levels of print reading and low levels of e-book reading is noteworthy, suggesting that the traditional print format is still preferred over the electronic format for books among this group of students. Additionally, in the survey, participants also suggested some specific English reading materials: classic novels, IELTS study books, blog posts, and fan fiction.
	Table 3: Benefits of reading online

	No
	Item
	M
	Sd
	SD
& D (%)
	N (%)
	A & SA (%)

	1
	Reading online provides every information for my daily reading.
	3.80
	0.664
	2.2
	23.2
	74.6

	2
	Besides reading course books at school, I also read online materials to improve my English reading skills
	3.64
	0.781
	5.1
	34.8
	60.1

	3
	Reading using the Internet helps develop my academic reading skill
	3.59
	0.825
	8.0
	34.0
	58.0

	4
	It’s easy and quick to read online for information.
	3.87
	0.762
	2.9
	25.4
	71.7

	5
	I feel joy and comfort spending time to read online
	3.46
	0.775
	8.0
	44.9
	47.1

	6
	I read through the internet to find the information to do my assignment.
	3.95
	0.758
	3.6
	20.3
	76.1

	7
	The Internet motivates me to read and explore many topics I have not seen.
	3.70
	0.885
	5.8
	32.6
	61.6

	8
	The Internet makes me connected to the world especially, through reading.
	4.02
	0.688
	0
	22.5
	77.5


[bookmark: _Hlk196407267][bookmark: _Hlk196407295]A positive trend can generally be seen from students regarding the benefits of online reading. Specifically, the highest-rated aspect was the ability to connect with the world through online reading (M = 4.02; Sd = 0.688), with over three-quarters of participants agreeing. Students also consented to the convenience of reading online when 71.7% and 74.6%, respectively, found online reading quick and easy (M = 3.87; Sd = 0.762), and online sources were considered sufficient for their daily reading needs (M = 3.80; Sd = 0.664). Additionally, academic-related benefits were strongly approved. A large proportion of students agreed that using the Internet helped them search for information to complete their assignments (M = 3.95; Sd = 0.758), and over half of the participants believed online materials helped improve their English reading ability (M = 3.64; Sd = 0.781) as well as academic reading skills (M = 3.59; Sd = 0.825). Motivation to read and explore new topics also received moderate agreement (M = 3.70; Sd = 0.885). In contrast, emotional enjoyment appeared to be the least convincing aspect. Under half of the respondents agreed to feeling joy and comfort while reading online (M = 3.46; Sd = 0.775), and a notable proportion (44.9%) remained neutral.
	Table 4: Challenges of reading online

	No
	Item
	M
	Sd
	SD & D (%)
	N (%)
	A	& SA (%)

	1
	I often find it difficult to choose credible sources when reading online materials.
	3.62
	0.865
	9.4
	28.3
	62.3

	2
	I feel that my limited foreign language skills make it more challenging to access online materials.
	3.71
	0.898
	8.7
	26.1
	65.3

	3
	Some websites are inaccessible due to payment requirements or not publicly open, which hinders my ability to access online materials.
	3.99
	0.863
	4.3
	20.3
	75.4

	4
	I often feel impatient (long documents or ads) and easily distracted when reading online materials, especially long ones.
	3.83
	0.801
	2.9
	31.2
	65.9

	5
	I often feel overwhelmed by the amount of information available online, making it difficult to choose what to read.
	3.79
	0.768
	2.8
	31.2
	66.0

	6
	I often experience physical discomfort, such as eye sore or headaches when reading online materials.
	3.67
	0.821
	6.5
	31.2
	62.3



The drawbacks of reading on the Internet can be categorized into three distinct segments: technical issues (material choice, accessibility), personal issues (language skills, impatience, feeling overwhelmed), and physical health problems (eye pain, headache). The inaccessibility of some online materials due to payment or limited access was agreed upon by three-quarters of the participants, making this the most widely acknowledged difficulty (M = 3.99; Sd = 0.863). Credible source selection can be considered a moderate but common problem (M = 3.62; Sd = 0.865) along with other issues such as language skills (M = 3.71; Sd = 0.898), the feeling of impatience (M = 3.83; Sd = 0.801) or being overwhelmed (M = 3.79; Sd = 0.768) when reading lengthy or technical content. Physical health problems, despite often receiving comparatively less attention, still scored close to two-thirds of the responses (M = 3.67; Sd = 0.821).
To foster quality reading habits, we included three open-ended questions asking students about ideal reading time, credible sources, and essential skills for reading. Their responses are synthesized as follows. First of all, almost twenty-two percent of students suggest reading approximately one hour per day to ensure healthy reading habits. Secondly, they recommend reading official newspapers in Vietnam (e.g., VnExpress, Dan Tri, Nhan Dan,...) as well as in English-speaking countries such as the US and the UK (e.g., The Guardian, The New York Times, BBC News,…), and using Scribble or Google Scholar for research purposes. The most noteworthy piece of advice from them is to develop a critical mind and the ability to read selectively, coupled with choosing reliable sources, and verifying the information after reading.

5. [bookmark: _bookmark18][bookmark: _Toc196298034][bookmark: _Toc196299880][bookmark: _Toc196409724][bookmark: _Toc196415573]Discussion
As we revised students’ reading frequency, we could observe that novels and printed books were the most popular choices among students. This aligns with similar findings in other studies, such as Quadri and Abomoge (2013) and Nurfaizah et al. (2024). Printed books were the second most frequently read material, followed by online newspapers and online journal articles. From here, we can notice a pattern in which students generally prioritize traditional materials (e.g., printed books) for acquiring deep or content-rich knowledge. It should be noted that in our specific institution, the School of International Education (SIE) at Thuyloi University, students are lectured from printed books. This piece of material is the only resource for them to prepare for their mid-term presentations, assignments, and final tests. Therefore, it is inevitable that the study’s population is prone to prefer coursebooks or other types of printed books to acquire knowledge. Stoller and Nguyen (2020) indicated that 65% of university students engage in leisure reading, predominantly favoring young adult fiction, mystery novels, and romance genres, effectively demonstrating that printed materials can also be a popular entertainment medium for students. On the other hand, news media or online updates are often consumed quickly and conveniently—through the Internet and modern devices. Nonetheless, this trend may not necessarily apply to all contexts, as the advantage of researching on the Internet to boost productivity intensively has been perceived by young researchers today rather than traditional methods.
According to Rimi (2019), the majority of the respondents preferred reading online through electronic media rather than reading printed sources such as books and newspapers. Similarly, in Yusof’s research (2021), reading on websites is the main reading source for college students rather than printed materials. Based on these findings, most of the participants may feel comfortable with utilizing mixed options or resources for their reading choices.
As we examine the benefits of online reading, it has become clear that students recognize the usefulness that it provides in their daily academic lives. This observation relates to findings from earlier research, though with some noticeable differences. One is that while other studies such as those by Baron (2015) and PAE(2020) highlighted the disadvantages of online reading - such as distractions - our studies reveal a more positive attitude towards it instead. Specifically, students view online reading as a useful tool for quickly accessing good sources of information, thus improving their English skills. In contrast to traditional printed books, which are favoured for deeper understanding, online texts are approached with a more open mindset–whether for expanding vocabulary, following trends or finding references.
According to the findings, the study confirmed and expanded the difficulties in reading on the Internet compared to previous studies that most English language students at Thuyloi University encountered. First, Hong (2023) conducted a study about a common problem among students in Vietnam, which surveyed 76 university students at four different universities in Ho Chi Minh City. The results indicate significant difficulties in accessing online materials due to cost or access limitations. Furthermore, difficulties in selecting reliable information sources and language skill barriers are confirmed challenges, consistent with the difficulties pointed out by Hong (2023). In addition, physical health problems such as eye strain were also noted, corresponding to reports of eye strain by Al- Seghayer (2023). However, while previous studies (e.g., Baron, 2015; Al-Seghayer, 2023; PAE, 2020) have focused on how the digital environment promotes skimming, which reduces the ability to read deeply and concentrate due to inherent distractions, this study places more emphasis on readers’ emotional responses. Specifically, the study quantified feelings of impatience and being overwhelmed when faced with long or rich online content. As a result, categorizing the challenges into three distinct groups (technical, personal, and physical health) provides a structured view of these obstacles. Thus, this study not only strengthens the understanding of the identified difficulties but also adds a perspective on the personal and emotional aspects of the online reading experience.


6. [bookmark: _bookmark19][bookmark: _Toc196298035][bookmark: _Toc196299881][bookmark: _Toc196409725][bookmark: _Toc196415574][bookmark: _bookmark20]Recommendations and conclusion
To improve overall online reading efficiency, each student should personally develop strategies that are suited to the digital field. Firstly, setting a main goal is the key to efficiency. According to the research of Singer and Alexander (2017), students having set goals while reading online often understand the main idea more clearly than students without any sense of direction. More importantly, students should take notes using technological notepad apps like Google Docs or Microsoft Word while studying online. Mueller and Oppenheimer (2014) pointed out that taking notes on paper or digital notepads helps improve students’ comprehension and learning capabilities. Thirdly, staying focused and not being distracted is crucial. According to Delgado et al. (2018), online readers are easily distracted by foreign elements such as advertisements and notifications from various sources. Lastly, online reading should be combined with self-testing activities such as summarizing, questioning, or group discussions to enhance memory retention and knowledge retrieval, as recommended by Dunlosky et al. (2013).
In addition, teachers and schools also play an important role in helping EFL learners develop effective digital reading behaviors. EFL teachers in particular need to be familiar with the nature of digital reading, the characteristics of second-language digital reading environments, and the capabilities and features of digital texts. Teachers should also master the best practices for teaching digital reading strategies and integrate them into their instruction. Pardede (2019) asserts that EFL teachers need to be adequately trained to facilitate EFL learners' screen reading behaviors. Coiro (2020) also emphasizes that students need different types of training to be proficient in today's increasingly developed digital reading environments and interact with multimodal features. To accomplish this task, teachers need investment support from educational institutions. Furthermore, since the benefits of online reading cannot be denied, schools need to equip students with good facilities to be able to read effectively, such as stable internet connections, providing access accounts to digital libraries linked to partner universities or publishers in the field of language and society, and designing quiet, comfortable areas on campus so that students can read after each class to encourage students to read.
Teachers should provide guidance, reliable reading resources, and opportunities for learners to practice each new skill to improve their reading ability based on their personal reading preferences. Some authoritative information sites teachers can share with students to update are Google Scholar, ResearchGate, Academia.edu, Z-Library, etc. According to Al-Seghayer & Khalid (2023), these support the development of strategic digital reading habits that will become natural to them. Reiber-Kuijpers et al. (2021) also argued that people who regularly read in digital environments in a second language are more likely to develop effective digital reading habits. Moreover, when readers become familiar enough with digital technology, the difficulties associated with digital reading can be reduced (Delgado et al., 2018).

[bookmark: _bookmark21][bookmark: _Toc196298036][bookmark: _Toc196299882][bookmark: _Toc196409726][bookmark: _Toc196415575]Conclusion

Through this study, we found that although students read numerous types of materials, their most favored ones are still printed books and novels. Nonetheless, the results suggest that students generally use traditional materials for acquiring content-rich knowledge and utilize digital methods for news or online updates. Furthermore, the findings indicate that students recognize the usefulness of digital reading in their daily academic lives. An example of this is researching on the Internet to boost productivity intensively has been perceived by young researchers today rather than traditional methods. Participants additionally confirm that technical and personal issues, such as being unable to choose credible sources, experiencing eye strain or headaches from long documents, the inaccessibility of some online materials, and a lack of language skills, are significant challenges when students read online. Generally speaking, this study not only strengthens the understanding of the identified difficulties but also adds a perspective on the personal and emotional aspects of the online reading experience. Some suggestions for a better digital reading experience were also included in the study: reading for one hour every day, preferring official newspapers, and using Scribble or Google Scholar for research purposes. Developing a critical mind and the ability to read selectively, along with choosing reliable sources and verifying the information after reading, are the best personal advice.
Although this study provided valuable insights into the reading habits of English major students at Thuyloi University, there are still limitations that need to be addressed. A core disadvantage of this research is the small number of participants. A small population can potentially reduce the representativeness factor of the data and may not generally confirm the overall experience of TLU students. In addition, using the quantitative method only gives us fundamental information about students’ reading habits. We are eager for an opportunity to conduct further research using qualitative methods to explore students’ reading habits in depth, as well as examine different strategies for reading online.













[bookmark: _Toc196415576]Appendix
Reading habits in the digital era perceived by english majored students in thuyloi university questionaire
Dear students,
Our group is currently conducting a research project: “Reading habits in the digital era perceived by English majored students in Thuyloi university”
This survey is used to collect students’ opinions about reading English on the Internet. Your feedback is vital for our research. We assure you that all data collected is for research purposes only and is completely confidential. 
Thank you for your cooperation!


Part I: Personal information
1. [bookmark: _Hlk191745330]What is your gender?*
· Male
· Female

2. Which course of the School of International Education (SIE) are you in?*
· K63
· K64
· K65


Part II:  Survey
1. Reading habits

	
	Question
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	1
	Reading English is my hobby.
	
	
	
	
	

	2
	I often use reading more than any other skill.
	
	
	
	
	

	3
	I prefer reading online materials to printed ones.
	
	
	
	
	



	How often do you read each of the following in a general week?*
	Never
	Rarely
	Sometimes
	Often
	Very Often

	4
	Newspaper
	
	
	
	
	

	5
	Online newspaper
	
	
	
	
	

	6
	Novels
	
	
	
	
	

	7
	Printed books
	
	
	
	
	

	8
	E-books
	
	
	
	
	

	9
	Journal articles
	
	
	
	
	

	10
	Online Journal articles
	
	
	
	
	

	11
	E-mails
	
	
	
	
	



12. Is there any other type of materials that you read?
..........................................................................................................................
2. Benefits of reading online materials
	
	Question
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	1
	Reading online provides every information for my daily reading.
	
	
	
	
	

	2
	Besides reading course books at school, I also read online materials to improve my English reading skills
	
	
	
	
	

	3
	Reading using the Internet helps develop my academic reading skill
	
	
	
	
	

	4
	It’s easy and quick to read online for information.
	
	
	
	
	

	5
	I feel joy and comfort spending time to read online
	
	
	
	
	

	6
	I read through the internet to find the information to do my assignment.
	
	
	
	
	

	7
	The Internet motivates me to read and explore many topics I have not seen.
	
	
	
	
	

	8
	The Internet makes me connected to the world especially, through reading.
	
	
	
	
	




3. Challenges of reading online materials

	
	Question
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	1
	I often find it difficult to choose credible sources when reading online materials.
	
	
	
	
	

	2
	I feel that my limited foreign language skills makes it more challenging to access online materials.
	
	
	
	
	

	3
	Some websites are inaccessible due to payment requirements or not publicly open, which hinders my ability to access online materials.
	
	
	
	
	

	4
	I often feel impatient (long documents or ads) and easily distracted when reading online materials, especially long ones.
	
	
	
	
	

	5
	I often feel overwhelmed by the amount of information available online, making it difficult to choose what to read.
	
	
	
	
	

	6
	I often experience physical discomfort, such as eye sore or headaches when reading online materials.
	
	
	
	
	



Part  III: Effective Reading Strategies
1. How much time should we spend a day reading?*
…………………………………………………………………………………………….………………………….…………………………………………………………………

2. Can you suggest  reputable and credible reading websites?*
……………………………………………………………………………………………………………………….…………………………………………………………………
3. What is one (1) recommendation that you would give to someone who wants to improve their reading?*
……………………………………………………………………………………………………………………….…………………………………………………………………









[bookmark: _Toc196298037][bookmark: _Toc196299883][bookmark: _Toc196409727]Thank you for your cooperation!
Vietnamese translated version
Phiếu khảo sát về thói quen đọc trong thời đại số của sinh viên chuyên ngành ngôn ngữ anh tại trường đại học thủy lợi
Xin chào các bạn,
Hiện nay, nhóm chúng mình đang thực hiện đề tài nghiên cứu: “Thói quen đọc trong thời đại số của sinh viên chuyên ngành Ngôn Ngữ Anh tại trường Đại học Thủy Lợi”.
Phiếu điều tra này được sử dụng để lấy ý kiến của các bạn về việc đọc Tiếng Anh trên Internet. Những ý kiến phản hồi của các bạn có ý nghĩa rất lớn cho nghiên cứu của chúng mình. Chúng mình đảm bảo rằng tất cả dữ liệu được thu thập chỉ dành cho mục đích nghiên cứu và hoàn toàn bảo mật. 

Phần I. Thông tin cá nhân
1. Giới tính của bạn là gì?*
· Male
· Female

2. Bạn đang tham gia khoá nào của Trung tâm Đào tạo Quốc tế?*
· K63
· K64
· K65



Phần II. Khảo sát thông tin
1. Về thói quen và tần suất đọc
	
	Câu hỏi
	Rất không đồng ý
	Không đồng ý
	Trung lập
	Đồng ý
	Rất đồng ý

	1
	Đọc Tiếng Anh là sở thích của tôi.
	
	
	
	
	

	2
	Tôi thường sử dụng kỹ năng đọc nhiều hơn bất cứ kỹ năng nào khác.
	
	
	
	
	

	3
	Tôi thích đọc tài liệu điện tử hơn là in giấy.
	
	
	
	
	



	Bạn thường đọc những nội dung sau đây bao nhiêu lần trong một tuần?
	Không bao giờ
	Hiếm khi
	Đôi khi
	Thường xuyên
	Rất thường xuyên 

	4
	Báo giấy
	
	
	
	
	

	5
	Báo điện tử
	
	
	
	
	

	6
	Tiểu thuyết
	
	
	
	
	

	7
	Sách giấy ( giáo trình, truyện)
	
	
	
	
	

	8
	Sách điện tử ( giáo trình, truyện)
	
	
	
	
	

	9
	Tạp chí nghiên cứu ( bản giấy)
	
	
	
	
	

	10
	Tạp chí nghiên cứu ( bản điện tử)
	
	
	
	
	

	11
	Thư điện tử
	
	
	
	
	


12. Bạn có đọc loại tài liệu nào khác không?*
……………………………………………………………………………………………
2. Lợi ích của việc đọc trực tuyến
	
	Câu hỏi
	Rất không đồng ý
	Không đồng ý
	Trung lập
	Đồng ý
	Rất đồng ý

	1
	Đọc trực tuyến cung cấp mọi thông tin cho việc đọc hàng ngày của tôi.
	
	
	
	
	

	2
	Ngoài việc đọc sách giáo trình ở trường, tôi còn đọc tài liệu trực tuyến để cải thiện kỹ năng đọc tiếng Anh của mình
	
	
	
	
	

	3
	Đọc trực tuyến giúp phát triển kỹ năng đọc học thuật của tôi
	
	
	
	
	

	4
	Việc đọc thông tin trực tuyến thường dễ dàng và nhanh chóng.
	
	
	
	
	

	5
	Tôi cảm thấy vui vẻ và thoải mái khi dành thời gian đọc trực tuyến
	
	
	
	
	

	6
	Tôi đọc trực tuyến để tìm thông tin phục vụ cho bài tập của mình.
	
	
	
	
	

	7
	Internet thôi thúc tôi đọc và khám phá nhiều chủ đề mà tôi chưa từng biết đến trước đây.
	
	
	
	
	

	8
	Internet giúp tôi kết nối với thế giới, đặc biệt là thông qua việc đọc.
	
	
	
	
	



3. Những thách thức khi đọc trực tuyến
	
	Câu hỏi
	Rất không đồng ý
	Không đồng ý
	Trung lập
	Đồng ý
	Rất đồng ý

	1
	Tôi thường thấy khó khăn khi chọn xem nguồn nào đáng tin cậy khi đọc tài liệu trực tuyến.
	
	
	
	
	

	2
	Tôi cảm thấy trình độ ngoại ngữ hạn chế của mình khiến việc tiếp cận tài liệu trực tuyến trở nên khó khăn hơn.
	
	
	
	
	

	3
	Một số trang web không thể truy cập được do yêu cầu thanh toán hoặc không mở công khai, điều này cản trở khả năng truy cập tài liệu trực tuyến của tôi.
	
	
	
	
	

	4
	Tôi thường cảm thấy mất kiên nhẫn (các tài liệu dài hoặc chứa quảng cáo) và dễ mất tập trung khi đọc tài liệu trực tuyến, đặc biệt là các tài liệu dài.
	
	
	
	
	

	5
	Tôi thường cảm thấy choáng ngợp trước lượng thông tin có sẵn trên mạng, khiến tôi khó lựa chọn thông tin để đọc.
	
	
	
	
	

	6
	Tôi thường cảm thấy khó chịu chẳng hạn như đau mắt hoặc đau đầu khi đọc tài liệu trực tuyến.
	
	
	
	
	



Phần III. Chiến lược đọc hiệu quả
1. Theo bạn, chúng ta nên dành bao nhiêu thời gian mỗi ngày để đọc sách?*
……………………………………………………………………………………………………………………….…………………………………………………………………
2. Bạn có thể gợi ý một số trang web đọc uy tín và đáng tin cậy không?*
……………………………………………………………………………………………………………………….…………………………………………………………………
3. Theo bạn, nên đọc các tài liệu trực tuyến thế nào cho hiệu quả?
…………………………………………………………………………………………………………….……………………………………………………………………………






Trân trọng cảm ơn sự hợp tác của các bạn!
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